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sequencing, usage of superlatives, adjectives and adverbs along with linkers
and time markers.

To sum up, using storytelling in an English language classroom not only
fosters development of learners’ linguistic competencies by involving
particular academic topics and strategies, it also incorporates SEL as an
essential part of equipping learners with soft skills. Stories help individuals
make sense out of the world and their place in it, realize who we are and that
thing that makes us human.
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Kondratieva Tetiana. ConianbHO-eMo1iliHe HABYaHHA 3aCO6aMHU CTOPUTEJIIHTY
i Yac HAaBYaHHS aHIJIiNCbKOI MOBH

Y cmammi cxapakmepuszoeaHo ocob6augocmi coyianbHO-eMOYiliHO20 HABYAHHS
aHailicbkoi Mo8u 3acobamu cmopumesiHzy, OKpec/ieHO U020 OCHOB8HI PyHKYii nid uac
aydumopHoi pobomu.

Kawuosi caosa: cmopumesniHe, Hapamus, coyiaabHO-eMOyiliHe HABYAHHS,
CamMoop2aHizayis.
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Ipuna MukoJiaiBHa CoJiorop,
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Authentic clinical documents serve as valuable teaching tools for dental students,
aiding in language acquisition and cultural understanding. However, mastering collocations
within these documents poses challenges, particularly for non-native speakers. Our study
focuses on revealing grammatical collocations within informed consent templates for dental
procedures and incorporating them in various in-class activities to enhance students’
comprehension of collocation structures.

Key words: English for Special Purposes, informed consent for dental treatment,
grammatical collocations, collocation competence, in-class activities.

In the context of English for Specific Purposes (Dentistry),
incorporating authentic medical documents such as informed consents, dental
records, and patient instructions can serve as a highly valuable teaching tool.
Informed consent templates utilized in dental settings in English-speaking
countries offer pertinent materials for dental students. These documents
facilitate language acquisition and cultural understanding by providing
examples of specialized dental terminology, procedural descriptions, and
models of professional communication. Additionally, they help students
understand cultural nuances and outline legal and ethical principles
governing patient autonomy, confidentiality, and treatment consent.

Informed consent templates for dental procedures are rich in
collocations, which are frequently used combinations of words that contribute
to fluency and naturalness in language use. Nevertheless, collocations often
pose challenges for non-native speakers, largely due to interference from
their native language [2; 4, p. 84-90]. This difficulty has prompted ]. Hill to
introduce the concept of "collocational competence,” underlining the
significance of not only understanding the meaning of individual words but
also recognizing their typical collocates [2, p.3-6]. The importance of
mastering collocations has garnered increasing attention in language
instruction over the past three decades [4; 7].

The concept of collocation, with a rich history dating back to 1957, has
been approached in various ways by scholars and researchers. Despite the
variety of definitions, they all emphasize the multifaceted nature of
collocations, covering both their structural aspects and their significance in
attaining fluency and natural-sounding language. According to G. Williams [9,
p. 48], discourse communities develop communication codes characterized by
specific patterns rather than isolated words, with collocations serving as
integral components of these patterns. C. Gledhill [6, p. 9-12] highlights that
collocations are foundational units within texts, serving as indicators of
discourse communities and reflecting speakers' subconscious adherence to
field-specific norms.

Various types of collocations exist. M. Lewis categorized collocations
into three groups: strong, weak, and medium-strength [6]. Similarly, J. Hill
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introduced a classification system with unique collocations, strong, weak, and
medium-strength collocations [3, p. 50]. M. Benson et al. expanded on this by
categorizing English collocations into two main types: grammatical and lexical
[1, p. 26].

In the context of dental procedures, both lexical and grammatical
collocations are essential, with grammatical collocations being more
prominent due to their role in structuring sentences and conveying precise
meanings related to treatment procedures, patient consent, and legal
requirements. Our previous study showed that dental students even upon the
completion of ESP course lacked well-developed collocation competence,
especially in terms of grammatical collocations [8, p.29]. This finding is
consistent with research conducted by other scholars on the mastery of
English by non-native learners. The objective of this study is to examine the
prevalent types of grammatical collocations within informed consent
templates and devise targeted activities to enhance collocation skills for
dental students.

We examined a corpus comprising 40 authentic informed consent
templates for dental treatment, sourced from the official web-sites of
healthcare settings in the USA authorized to provide oral and dental services.

The findings obtained have demonstrated that the most prevalent type
of grammatical collocations is Verb + Noun collocations. This combination is
essential for describing treatment procedures, patient actions, and legal
requirements in a concise and accurate manner. For example, phrases such as
“perform treatment”, “seal the root canals ”, “place crown / implants”, etc. are
commonly used in informed consent documents to convey specific actions
and responsibilities. Verb + Object + Preposition collocations rank the second
position by the frequency rate, particularly when describing procedural steps
or patient instructions, such as “take care of”, “follow instructions for”, “notify
staff if”, “express concerns about”.

While other types of grammatical collocations, such as Adjective + Noun
and Noun + Preposition collocations, may also appear in informed consent
templates, they are less prevalent.

To enhance students' comprehension of collocation structures, various
in-class activities are employed. “Matching” exercises pair verbs with nouns
and nouns with suitable prepositions, respectively. “Sentence Completion”
tasks challenge students to fill in blanks with correct collocations,
contextualizing their usage. Building a deeper understanding of collocational
patterns comes through the “Sentence Building” activity. Transformation
activities like “Sentence Paraphrasing’ and “Synonym Substitution” provide
opportunities for students to manipulate sentences containing collocations.
These activities reinforce flexibility in employing alternative expressions
while preserving the original meaning.

Thus, for dental students, developing collocation competence,
especially in terms of grammatical collocations, is of paramount importance in
the course of English for Specific Purposes (ESP). Proficiency in grammatical
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collocations enhances students' ability to communicate effectively with
patients, colleagues, and other healthcare professionals, fostering clear and
accurate communication in clinical settings. Incorporating collocation
development into ESP courses for dental students can significantly contribute
to their linguistic and professional readiness for international professional
and academic cooperation.
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Kostenko Viktoriia, Solohor Iryna. Po3BUTOK rpaMaTU4YHUX KOMMeTeHL il i3
BUKOPHCTAaHHAM aBTEHTUYHUX K/IIHIYHUX JOKYMEHTIB i/ Yac HaBYaHHA aHIJilCbKOl
AJIA cneniaJbHUX 1ijiei (ctomaToJioris)

AsmeHmuyHi KAIHIYHI OKYyMeHmMuU cay2yrome YiHHUM HABYA/JAbHUM MaAmMepiansom 04s
cmydeHmig-cmomamo.iozie, donomazaryu y 6U84EeHHI MO8U Mda PO3YMIHHI Ky/AbMypHUX
HI0aHCI8. 3aC80EHHSA KOOKAYIll y Yyux JOKYMeHmMax Mae ece i nesHi mpydHouji, 0co6.augo 04
cmydeHmis, s1Ki He € HOcIIMU aHeAilicbkoi Mogu. /[locaidxceHHs: 30cepediceHe HA BUSIB/EHH]
2paMamu4Hux C/A080CNOJy4eHb Yy opmax iHpopmogaHoi 3200u HA cmomamosioeivuHi
npoyedypu ma eHeceHHI ix 0o ayoumopHux enpas 0151 NOKpaujeHHsl po3yMIHHs cmydeHmamu
PI3HOMAHIMHUX CMPYKMYp 2paMamuyHUX Koa10Kayitl.
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CLIL-TEXHOJIOI'Ti B OITAHYBAHHI JIEKCUKOJIOTTI
AHIJIIMCBKOI MOBH

BikTopisa J/leoHiagiBHa KpaBueHKO,

K. ¢iso1. H., OLEHT, 3aBiyBay KadeApu aHIJ1ilCcbKOI Ta HiMelnbKoi ¢isoJiorii,
[lonTaBCbKUU HalliOHAJIbHUM NearoriYHUK YHIBEPCUTET

imeHi B. I'. KoposieHka

Y pobomi pozeasHymo ocobausocmi 3ac80€HHS JeKCUuko.o2ii aHesilicbkoi Mosu
3aco6amu npedMemHo-M08HO20 IHMe2po8aHo20 Hag84aHHs y 3BO YkpaiHu.

Kawuosi cnoea: npedmemuo-moeHe iHmezposaHe HasuaHHs, 3BO Ykpaiuu,
JIEKCUK0/1021, aHe/ilicbka Mo08ad $K I[HO3eMHA, NPAKMUYHI HABUYKU, MINCKYAbMYpHQa
KOMYHIKQYISL.

Y  nmocnimpxkeHHi  posrsasgHemo  CLIL-texHosiorii B OBOJIOAIHHI
JiekcukoJiorieto aHrJidicbkoi MoBU. CLIL (Content and Language Integrated
Learning) € iHHOBaLillHOI MNeAAaroriyHol MeTOJUKOI0, sKa MOEAHYE
BUBYEHHS NpeAMeTa U MOBU, CTBOPIOIOYM YMOBH /i1 OJHOYACHOT'O PO3BUTKY
IpeJMeTHUX 3HaHb Ta MOBHUX HAaBUYOK. ¥ Cy4aCHOMY OCBITHbOMY KOHTEKCTI,
Jle  BOJIOLIHHA iHO3eMHOK MOBOK € KJIIOYOBOK  KOMIIETeHLIE,
BUKopHcTaHHS CLIL-TexHoJi0TiM HabyBa€e 0cob6/1MBOI aKkTyasibHOCTI [1; 3].

Metoauka CLIL 3a6e3nedye iHTerpoBaHe HaBYaHHS, Je TNpPeJMETH,
Taki, sIK, HaOpUKJaJ, icTopis, OioJsiorid, reorpadisa Ta iHII, BUKJIAJAOTh
aHIJIINCbKOI MOBOM. lle [103BOJIIE CTyZleHTaM He JIMLIe 3aCBOKBATH HOBY
JIEKCUKY B IPUPOJHOMY KOHTEKCTI, ajle U pO3BUBAaTU HABUYKU KPUTUYHOIO
MMUCJIEHHS, aHaJIi3y Ta CUHTE3y iHpopMallii 3 pi3HUX JKepe.

Y pocnifKeHHI feTaJlbHO PO3IJIAHYTO K/AHOYOBI aClIeKTH 3aCTOCYBaHHA
CLIL-texHousiorin [1] fJsifi OBOJIOAIHHS JIEKCUKOJIOTIEID aHTJIIMCbKOI MOBH.
[IpoaHasizoBaHoO, K iHTerpaliis npegMeTHOro ¥ MOBHOIO HaBYaHHS CIPUSIE
NOKpallleHHI0O MOBHUX KOMIIETEHI[il, a TaK0X pO3rJSHYTO MpPHUKIALU
BUKOPUCTAaHHSA aBTEHTUYHUX MaTepiaJis, MIPOEKTHOI poboTy,
MDKJMCLMIIIHApHUX 3B'I3KIB, pOJIbOBUX irop y HaBYaJibHOMY npoueci. Kpim
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